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ABSTRACT

SRADES OB AGES: K~12. SUBJECT MATTER: Literature.
OBRGAN IZATION AED PRYSICAL APPEARANCE: The guide starts with an
overview of literature topics for grades 4-12, follovwed by sudgcested
ac*ivities, a list of suppiementary books for 2lementary grades, and
a cable listing specific skills. 41hs remainder of the guide deals
with ten cardinal concerns and the activities suggested to develeyp
the relatey skills: 1)} vivid and precise reference; 2) structure--the
relation of parts; 3) the speaxing personality; 4) patterns and
textures of sound; 5) voice and ear control; 6) eye movement and
discrimivation; 7) handwriting; 8) body and environment; 9Y) spelling
and phoaics; 10) library techniques. The gquide is mimeographed and
staple bound with no cover. OBJECTIVES AND ACTIVITIES: The objectives
are outlined in the introduction to each cardinal corcern. Although
the guide includes general information for all grades, the detailed
activities described are at Grade 5 level. INSTRUCTIONAL MATER1ALS:
Sugyested key readings and supplementary books are for elementary
grades. A brief bibliograpby for teachers is also included. STUDENT
ASSESSNENT: No specific provisions are »ade for =valuation. (NBN)
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DIMRNSICN I: LITERATURR AND VALUES
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LITERATURE AND VALUES: OVERVIEW OF GRADES K-12

Note: After the central emphasis for the ysar are listed suggesied unit
topies., Starred topics heva been devel;ped in come detail to show varlous
ceans of unit preseutation snd will te found or pages 50 to 69 in the
Wyomirg Curriculum Gudde.

Grade /4: Language nctivities that widen cur horizons,

Myths of Anclent Gres:e* Literature about the West
Myths of the Chasyenns* Pecple in the West
Children in Cther Lands Ths World of Animals

Tales of Fency

Grade 5: Langﬁage activities tha: make us'a.-.lqmi:‘ﬁ,ed vith interes*ing
pecple and wake others a:guaicted with uas,

The Amarisan Fclk Haro ‘ Brography as Literature
The Senso of Adventure Hlistory as Idterature
The Sense and Nonsense of Fableg*

Grade {; Imaginative literature as an important means of insight inteo
reality, complementing but disvinct from the social and physical

sclences.
Fact and Fantasy Other Landz and Peoples
Mythe of the Ncrthland Tis Ar% of B.cgraphy
* The Call of Adveniure*

Grade 71 Language activities that glvs meaning to actions and chains of
events~-the organization of na-rative,

Eadape Storiesw IHaterical Adventure
Romantie Adventure Bibllical Karrative
 Fautaay and Scieace Fistion

Giade 8: Language act 1v1tiea that reveal ..nd slarify personal ideals and

values,
Courcge Deiication#
Cares.s Juiging Others

Grade 9: Lauguage activities that vezeal and olarify the tenaiono betwesn
‘ the individvuel and his envirciment.

The Individeal in Conflist with Sociely

. Pressures that lead to Oonformity

" The Individusal Drawing Streagth from the Ideals of SOoiety'
Pressures of Nature on Mar

]

7y
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LITERATURE AND VALUES: OVERVIEW OF GRADES K-12 (cont.)

Grade 10:

Grade 11l

Crade 1%:

Perticular literary forms with their specific pleasures and
advantages,

The Short Story The Essay
The Drams Poetry
The Novels

Language activities that express and illuminate life in America.

The American Conscionce American Diversity
The Congtsnt Frontier Toward Democracy®
The Individual in America

Language activities that explors distinctive modes (develeped
in the courss of Western civilization) of sesing deeply into
fuman nature,

The Tragic Vision* The Sweup of Poetry (narrative)
Ths Satiric Visica The Search for Mesaning in

The lyric Crv Life through Fiction

. 33



T PP TARDEES sy v e, e e

(1)

Subject Matter Emphasis: Language uctivities that make us acquainted with
interesting people and make others acquainted with us,

Curiosity about people can go beyoud how different psople iive and what they
nave done to such questions as, What is personality? What is character? How
does one really come to know e person? What is essential and what superficial
in judging a person's 1life? Both sxpository and narrative writing should be
read and dons. The pupil should be &ble Ly this year to identify specific
litsrary types by neme, Literary se;ectiona will be grouped in units; poetry
should be included in every unit,

Suggested Key Rea 8
In substituting koy readings, chwosing additional readings, care sheould he

taken not to pre-empt key readings from a later grado. Sse ths supplementary
1list of Recommonded Books for Elementary Grades clor suggestions.

The Amerisan Folk garo: a unit exploring the particulsr appeal of ihe folk
tals in America, with sattention to its origins and relationship to
literature. Suggested Key Reading:

"Pecos Bill% in Blair, Walter, Tall Tale Ame.ica, Cowaerd, McCann,
1944 or
Gilstrap, ﬁobert, Ten Texap Tales, Steck, 1964

The Sense of sdventurs: a unit exploring the meaning of adventure, with
attention to suspense and plot, and to the wey adventure may bring out
charscler. Suggestsd Key Reading: (permitting correlation with Folk
Hero =wuit)

Pyls, Howard, The Mer:y ventg;o 8 of Robin Hood, Grosset &
Dunlap, 952

Biogra as Literature: a unit exploring the lives of lmporiant and intarssting
psopls, with attention to the ways the anthor helps us to know them,
Suggested Key Reading:

Graham, Shirlay, Booker I, Waphington: BRBdugstor of Hand, Head,

} ., Aand fleart, Jullan Messner, 1955 ,

History as Litorature: a unit exploring the literary values of historical
writing. Readings ehould be read for th~ir intrinsic literary value snd
only inoidentally as they apply to the sooial studies work in American
history. Suggested Xey Rn:dingl

Carr, Mmr Jane, Ghildren of the 99...:9.1 hw.n, Thomas Y. Crowell,
1957
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SUGGESTED ACTIVITIES FOR CREATIVE THGUGHT AND AWARFNESS THROUGH COMMUNICATION

I. Liatening as a means of learning

A.

B,

Attentive listen.ng for information

1,
2,
3.
4o

Asking questions of the speaker
Noting ssquence of ideas (stories, rsports)
Following steps in a demonsiration

Listening to American — English Language and noting different
dialects

Noting key words, main topics, and subtopics in stories and
reports

Finding main ideas in a story, in a paragraph, in a report

Courteous listening

1,

Develop positive attitudes in social situations
8. Telephone conversations
be Conversation and discussion

o« Introductions

d. Dra.mt zations 1

LR

G

s
.

o
-~

o s .
'1_‘4. TR .

I

Set up atandu‘ds for good listening

Listening for enjoyment and appreciation

L

SN

Becognize busor

)
[V I

o 8‘0‘ In pc.lu

. be In incidents ¢f a play or program
R R R LR L . N

2

anget

¢. Personif : 'lie‘ttit:o:i S

T

IS

Set up ltandu'cii fors'onl'l'iating radio and T.V, liotening

_ Rnpond crntivo],y to omtlona of oho.raoterl o

'\ Poon about uporoon L

Story poen

43

ds Tall tales
o, Personal expsriences
g bh_ko-bolion | stories
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(3)
4. Elements of style
a, Sensory imwpression
o. Languags patterns (dialeuts)
5. Mechanics of styls
a, Tunss of American-Erglish Sentences
be Pitch_ at ‘end of sentences
D. Critical lialtoning
1, Recognizing nonverbal sounds--soinds of nature, misic and a clock

2, Discriminate bstwnen fact and .ney-~true stories and mske-hslieve
stories and poums

3. Becomes aware of ths difference between fact and opinion--expresu
an opirion on a book : ' '

II. Speuking as & means to communicate
A. Forms of conversation
! l. VUsing the telephone
2. Making introductions
3. Working in comuittees -
4. Discussing claas projeots
B Teacher-guided rouud-table discussions--use discussiocn skills
C. Pariiementary procedures in group mestings- .form a vlub
D. Ways of cohveying information
1>.‘ Giving domﬁstrﬁtionl
2+ Giving oral repbtta
3. TDislating expsriences _
B, Oral reading to interprst author's meaning
1. Poems _' '
2, AB_ooh and ¢oriea
. T 3 Rn;;ortl snd acoounts
P, Btorytelling




Ge Dramatization
(4)
1. Give skits end short scenss
2. Use puppets
He Chorul reading
I, Mechanics of speaking
1., Use spesch organs properly
2. Acceptabls pronurciation of words--use dictionary skills

3. Vocal flexibility through variations in stress, pitoh,
inflectioa and rate

III. Reading
4, Reading two books on same topio for comparison
B. Individusl reading encoursgoed
%, Finding books on wide range of subjocts in the library
De Reading newspapers, olassroom magazines such as Weekly Beader
B. Oral reading of favorite selections to ths olass
IV. Writing as a means of self-expression
A, Practical writing
1, Oral practice always preccdes written practice
2. Making oullines - main topics and subtopics
3. Taring notes from one source
4c Methods ogkkqopin# records
| &, ﬁook nwi
b. Joke book
¢, Sorapbook of poetry
d., File of informatlion
o.. Minutes of ar’clina motﬁg
£, Liste
8; hi"?
h, labels I .
1, Mvertiscment
Q B lutﬁbiﬁgraplv

87



B,

C.

5e

6.

Friendly and social letters
g« Model of

b. Thank-you

¢, Invitation

d., Announcement

Business letters and models

Creative writing

1,

24

3

Write original stories
a, Sencory impression words

b. Descriptive words

.~ ¢eo Using better words

d, Personification
e, Tall talos

f+ True and make-believe stories

‘Write rhymes, limericks, and short poems

Write scripts for dramatization

Skills of written expression

1,

2

3

N 4,

Avoid run-cn sentences =
Recognize and compqpe.geptén?eg .
a, Deolarative

bes Imperative

¢cs Interrogative

d. l;olnmntory

Idontify subject and prodicato in a simple sentence

Undorltnnd funotion of uords and pl-ases as elements of a scntance

"i.i Vorbl 1n sentence puttornl

b, Nauasl Baao, markora, and inflectional endings
o, Péraona; pronouss

d. ldjootivou
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6.

Te
8.
9.

10.

(6)
Write simple paragraphs with topic sentence and closing sentence

Use vocabulary

a. Roots of words, prefixss and suffixes

b. Homonyms, synonyms, and antonyus

¢. Similes

Acquire habits of correct usage

Rules of capitalization and punctuaiion

Employ a systematic procedure for learning spaliing
a, Steps in studying

b, Using the dictiorary

Improve writing

a. Manuscript whenever appropriate--charts . aigns, labsls, etc.
b. Cursive

(1). Letter formation

(2) Spacing
(3) size
(4) Slant

(5) Set standards
(a) Heading for papers
(b) Handwriting sample check
(¢) Proofreading

ar
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| 5 Frisndly aﬁd social lettere (5)
as Model of L
be Thank-yua
¢ Invitation
de Announcement ‘
6+ Busiuese letters and modela.
B, Croativerﬁgiﬁing
1. Write original atories
a, Sonsory impression words
be Dascriptive words
. c.. Uaing botter wordu
| d.‘ Personification
e, Tall talea
f. True and makXe-bslisve stories
Ao Hrite rhyars, limericks, and sivrt poons
3 U~lt6 noripts for dramatization |
Ce _Skllla of writtan expresaion
kl. lvoid run-on sontences .
"R Re~ognizo and compose aentennes
], Doa]arativo
b; Imperative
0. Interrogative
ds Exoclamatcry _
3. ’Id;ntiff aﬁﬁjopt and predicaie in a aimple sentsnce
4+ Understend function of words and plirases as elements of a sentence
| a, Vcrﬁu in sentence patterns
b, Nr-unu Buo, markera, and infleotiozul endings

6; Poraonal pronouns

E‘;‘ ' o d, AdJootivol




: (6)
5. Write simple paragraphs with topic sentence and closing sentence

Vl 6, Use focabulary
a, Roots of words, prefixes and suffixes
b. Hoﬂonyms, synonyms, and antonyms '
cs Similes
7. Acquire hsbits of correct usage
8. Rules of capitalization and ruuctuation
9, Employ a systeratio pracedure for learning spelling
a, Steps in 5tudyiﬁg .
b. Using the dictlonary
| 10. Improv: writing
a. Mauuscript whenever appropriat.e-char"u,‘ signs, labels, sic,
b. Cursive | N
(1. Letter formation

(2) Spacing
(3) Size .
'(1.) Slant

{5) Set standards
(#) Headingb for papsrs
(b) Handwriting sample check
(¢} Proofreading
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SUPPLEMENTARY BOOKS FOR ELEMENTARY GRADES (7

Note: This listing is intended to be helpful, but not definitive or complete,
It would be impossible to 1list all the good books for children, Cnnssquent’y
gbsence of a particular titls from this list is much more likely to signify
oversight or ignorance than disapproval. The titles included, howsver, are
ones that have proven veluable at roughly the grade levels indicated. Books
1listed under grade levels as Key Readings are not included in this Xist,.

F(R THE TBACHER
Large Anthologies
Arbuthnot, May Hill, Anthology of Childrents Literature, Scott, Foresman cad

Company, 1961, 3 vol, in 1 (Includes Time for Poetry, Time for Fairy
Tales, Time for True Tales).

Johngon, Edna, and othars, Antho log of Children's Literature, Houghton
Mifflin _

Sechrist, Elizabeth, One Thousand Poems £o_§ Children, Macrae-Smith Co., 1946

Untermeyer, Louis, The Golden Treasury of Poetry, Golden Press, 1959

Reference Books and Lists for Teacher Use
The Caldecott Medal Books
The Newbery Medal Books
Atbutimot, Msy Hill, Children snd Book-; Scott, Foresman & Co,, 1957

Arbuthnot, May Hill, ch:lldron's Booka Too Good to Miss, Weatern Reserve
University Press

H\lck, Charlotte So’ &nd Young, Doris ‘o, Childrtn'! Literature in th‘
Elementary School, Holt, Rinehart, and Wimston, 1961

Ll.rrick, ng, A ‘ruohgra' Guide to Children's Books, Charles B, Korrill
Co., 19

¢

Y

gources for Mvihs
Bulfinch, Thomas, Ihe Age of Fable, Fawcett
Hamilton, Edith, Mythology, Nev Americun libery

ap
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POSTRY (8)
Aldis, Dorothy, All 1919_}_1&;; G. P. Putnam'a Sons, 1960
. Arbuthnot, May Hill, Tim for Poetry, Scott, Foresman '_ K-6

Asaociation for childhood Education, Litoratu.re Gomnuttao. Sung
Under the Snvor Umbrella, a.nd others in series, Macm.ﬂ"'

Cos, 19"33 S ' -5
Brawton, J . E., Under the Tent of tha _g, Macmillan 4-8

Brewton, Sara and John E,, Sing a Song g_i_‘_ Seagons, Macmillan, 1955

Brooks, L., Jehnny Crow's Garden, Warne K-2

Brown, Helen A, and Helt, Harry J +y 1et's Read-Togethar Poems,
.. Row-Peterson, 1954 .

Browning, Robort, P.lod Pi;per of Hamlin, Many editions

Cole, william, Humoroua Poetrg for children, World Pub, Co., 1955

De La Mare, Walter, Ripmes and Verses, Holt ' 4=6
I .eld, Bugene, Posms of Childhoed, Scribner . . ‘ -6
Field, Rachel, Just Joross the Street, Macmillan ‘ 3-6
s Taxie arnd Toadatoola, Hacmillan ' » 3-7
Gresnavay, Kate, Under the Window, Warne _ k-6
Harrington, M P.”(domp.), l‘.ing-&-RoundJ Macmillan o K-6
Hurfa:dm-é _g_j._.;_'{_;: ;nig,:‘t;iora, \ g of Modern Vurae for Boys it
Hughes, Bosalind, Let's Enjoy Pom, Houghton Mifi‘lin, 1966 4-5
Lexar, ld\}ard, 'rho co _éldtc .Nonaonu Book, Dodd, Mead, 1946
McCord, David, Par and Few, Little = SN 3-6
Kidno, L. A., Nov We Are Six, Dutton K-4
—— -, When We Were Very Young, Duttoxn SR E-4,
Mother Goose, illustrated by Tenggren, Little, Brown e K
Rosastti, Christina, Sing Song, Maomillan - - e k-6
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(Poetry , cont,)

(9

Starbird, Kay, Don!t Bver Cross a grogo le and Other Poems, Lippincott
Stsvenson, Robert Iouis, A Chi ga.rd_o_n of ¥ erdeg, Oxford University

Press

Thompson, B, J., Silver genhieg, Maculllan
Trompson, Jean McKes, Poems to Grow On, Beacon Press, 1957

Weirner, Jans, Golden Book of Poeiry, Simon & Schuster

Withers, Carl, A Rocket in My Pocket, Holt, Rinehart & Winston, 1948

Wood, Ray, Fun In Amsrican Folk Rigmes, Lippincott; 1952

ADVENTURE

Bennett, E, H., and others {comp.), Stories to Remember,
Silvar Burdett

ey tjgh Boad to Glory, Silver B‘u.rdott

Blyton, Butd, Captle of Adventure, Kacuillan

Buam;t;;, F. H., Secret m,: I;ippinc;at‘t;

cmnary, Beverly, jllen Iﬂm Hilllam Horrw

&uight, Elizabeth, mm Bolt, B:l.neha.rt

Frlts, Joa.n, The Mmm, Goward, Mccann

Fuman, A, L., Jowig Beader's Mventure Stories, Lantern
Gato;;hDoria, Blus Willow, Viking Press

Gaut, Shannon, g_m Boots, Haatinga Houao «

Bal:, I:uorotin, Iha M m m Houghbon Mifflin
Kjelgu;d, Jiz, ose for Trouble, Boudq o -
meamor. (e K Plckeredd. fgas fo the mm Houghton

Hcl.'l.pny, Robert, Homer Price, Viking Press =

X-6

1.3

46
46
4=6
46
46
46
46
57
46
4=6
46
4-6

4~6
46
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{Adventuwie, cont.)

-

» Time to Wonder, Viking Press

Molloy, Anne, Shooting Star Farm, Houghton Mifflin

0'dsll, Scott, Island of the Blue Dolphin, Houghton Mifflin

Pyle, Howard, Merry Adventures of Robin Hood, Soribrer

—ommmmcem . Story of King Arthur and His Knights, Seribner
Ransome, Arthur, Great Northern, Macmillan

ANIMAL

Anderson, C. S., Iigh Courage Salute, Macmillan

Anderson, Ce W., Billy and Blaze (and sequels), Macmillan
Balley, C. S., I-‘.tnneg II, Hia Nine Lives, Viking Press
Brann, Esther, Five Puppie for gale, Macmillan

Buff, Mary and Gonrad, Dash and Dart, Macmillan

Bulla, C. R., Star of Wild Horss Canyon, Crowell
Brunford, Sheila, The Incredible Journey, Bantam

De Brunhoff, Jean, Babar and His Cb.ildren, Random

s Story of Babar, tbe Little eghan ’ Random
De Brunhoff, Laurent, Babar's ¢ M: Random
~emeieim, That Rageal Artimr, Random

De La Mare, Walter, Animal Stories, Soribner

?arley; Valter, The Black Stallioh; Mdom

Frost, F. ﬁ., __1_291 fbvot at the Fﬁ!&l f___zi, McGraw Hi1l
Furman, A, L., ed., !om_xg Reader's Do ___gi__rio_g_, La.ntern ‘
Gag, Wanda, Mi 1lions of Cats, Coward, McCann e

'y Sodppy and Snappy, Covard, McCann

(10)

4=6
3-5
4t

5-9

4~6
1-4
5.9
2-4
24
47
49
K-3
k-3
1-4
1-4
46
46
5-7
36
1-3
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(Animel, cont.) ()
Grahaze, Kennsth, The Wind in the Willows, Herltage 48
Henry, Marguerite, Beniemin Weat and His Gat, Grimalkin,

Bobbs-Merrill ‘ 4~7
==eeseee-=, Jugtin Morgan Had a Hoise, Wilcox-Follstt 5-8
w—em————, Mipty of Ghincoteague, Rard McNally 4=
““““““ , king of the Wind, Rand McNally 4-8
Jackson, Kathryn and Bryan, Animal Babies, Simon & Scimster 2-4
Kipling, Rudyard, ALL of the Mowgli Stories, Doubl-day 5-7

» The Jungle Book, Doubledsy 5=7

La.ng, Don, Strawberry Roan, Oxford 5-7

Lathrop, D, P., Bounoing Betgy, Macmillan 1-3

» The Saall Who Ray, Lippincott 2=4

~—-——-—-, ¥i0 Goso There?, Macaillan 2-4

Leaf, Munro, Gordon, The Goat, ILippincott 2=4,

s SYory of w: Vild.ng PN“ 1-3

Lof‘ting, Hugh, tbe Dr, Doolittle cor:lea, Lippinmtt 46
McGinley, Phyllis, Ih Horse Who Had Hig ESL.EL! ihe Paper,

Lippincott 1-3

~, Zhs Horse lﬂ& kived M’ Lippincott R4

HoXloaey, Robert, Maye Way for m Viking Press 3-5

o'm‘;{. Maurens, My Exiend Flicke S 46

Salten, Felix, Bagbl, Grosseti and Dunlap

e -

168




BIOGRAPHY

(Selested for Literary Quality)
Aulaire, Ingri and E, P. d', Bu.'.’fal{; Bill, Doubleday
—wesm--eeey Bonjamin Franklin, Doubleday
ey GOlumbY S, Doubleday
mmsnmenmemsy GOOTRS washington, Doubleday
cmsmcemensy 146f the Lucky, Doubleday
avoriil, Eatner, Dgniel Boone, Harper

Bailley, C. S., Candle for Your Cake, Lippincott, (24 birthday
stories of famous men and women) -

Bell, M. E., Kit Carson, Mountain Man, Morrow

Burt, O, W., Luther Burbank, Boy Wizard, Bobbs-Merrill
Butterfleld, Marguerite, Little Wind, Lyons and (arnahan

Bims, F. R., Builders of Our Nation, Whitman (explorers)
Foster, Genevieve, George Washington, Scribner
Franchere, Ruth, Willa, Cromwell

Holbrook, S. H., America's Ethan Alien, Houghton Mifflin
Kelsey, Vera, Six Great Men of Brazil, Heath -

Stevenson, Augusta, m ggtiq a ir;kNurgc Bobbs-Merrill
(u;é others in seri ’ ’

Tousoy, Senford, Bill A_ggrig M Hhitm
(Also others in series

.

Hhuler, Opel, and Deucher, Sybil, ,S_o_pagt; &_q_}_l, Ihe Boy Fron

- Ihuringia, Dutton

&

L U 1 g oty o T W S T BT TRy B b

(12)

46
46
46
2-5

5-8
3-6
4=6
3-6
L6
4=6
4=6
47
4~6
3-5

46

-6
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(13)
FABLES, FANCY, FOLKLORE, AND FAIRY TALES
.i_o‘ggp_!_g Fables, ed. Jusaph Jacobs, Macmillan K-3
‘ Anderseh, H. C., Ihs Euperor's Ney Glothes, Houghton Mifflin 2-6

s Fairy Tales, ﬁany editions , 2-6
eommxn-ceesy The Steadfagt Tin Soldier, Scribmer 1-4
mermcmsenmeoe g Thuwbeline, Putnam 3-6

s The Ugly Duckling, Simon & Schuster 1-4
Babbitt, Jataks Iales, Appleton (India, folklors) 2-4
sairie, J. M., Peter Pan, Grossstt end Dunlap NS
~me-mm—, Poter Pen snd Wendy, Groseett and Dunlap ' 46
Boggs R. S., and Davis, M, G., _g;;___ L Qranges, Longmans

iSpanish) 5.7

Bratton, K. d., Iqles of the mm, Caston 3-5
Browne, Francis, Grauny's Wopderful Ghair, Macmillan 3-5
(‘»srroli, Lewis, Aljce in !gg_l_gx;l_a_ng, many editions 4~up
- » Through tbe looklng Glags, many editlons 4=up

cohm, mruc. Ihe Boy Hho Knew Wbat She Birds Seld, Macmillen 1t
Brown, Marcia, od., and illus., D_L_ m&_ﬂg&m d His Cat,

Soribner R 2-5
- —~—y Slons Soup, Soribaer K-3
Omiﬁ; Valesry, Plcture Tales {rom ibs Rugsisn, Lippincott 2-5
uarryl, C. By, Javy g ;L; m tioughton Miffiin 2~4
Dalgliesh, Alice, Happily Ever 4fter, Hale 5-7
De Valsva, Siuesd, Emerald Ring ud m_ r Lrish By Tedes,
DrddeKend 51
Dolbier, Maurice, Half-Pint Jimi, Bandon 4~6

18
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(Fables, Fancy, Folklors, and Fairy Tales, cont,)

Douglas, Barbara, ed., Favorite French Fairy Tales, Dodd-Mead

Fish, H. D., Little Red Hen, Houghton Mifflin

Gannett, R. S., Blwer and the Dragon, Ra:.dom

—oemocem=my My Father!s Dragon, Random

Grahsme, Kerneth, Reluctant Dragon, Holiday

Griwms, J. L., and W. K., Fairy Tales, many n»ditions

Jacobe, Joseph; Johnny-Caks, Putnam

Lang, Andrew, Arabian Nights, Longmans, Gresn

—eswmoame y Litt1le Red Riding Hood and Other Storles, Longmans

LeFevrs, Felicite, Cock, The Mouse, and The Little Red Hen,
Haorae-Smith

Maeterlinck, Haurice, Ghildren's Rluebird, Dodd-Mead

Pyle, Howard, Pepper and Salt, Harper

Reeves, James, ed., Engiish Fables and Felry Stories, Oxford
Sandburg, Carl, Rnotabaga‘storiu; Harcourt

St. huperj, Antoine de, The Little Prince, Reynal and Hitchcock
Thomsen, Guiruni, Bast of the Sun and West of the Moon, Peterson

AMERTICAN TALL TALES
Bowman, J, Cs, Pecos Bill, Whitman
Giletrap, Robert, Ten Texas Tales, Steck

Malcolmson, Anne, and McCormick, D, J., Mister Stormalong,
Houghton Mifflin ‘

Mccormick, D. J., To.ll Timbor Ta.las, Hhitmn

Peck, Leogh, Pacop Bill, Houghton Hifflin

i3
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46
K-2
3-5
3-5
4=7
3-5
X-2
4-b
2-5

1-3
4=
2-6
4~b
5-8
5-8

3-6

6-9
5=7
4=6

e B e



(American Tall Tales, cont.) (15)

Rounds, Glen, 01! Paul, ine Mighty Loggsr, Holiday 5-8
Shepsard, Esthbr, Paul Bunyan, Harcourt 6-9
Wadsworth, Wallacs, Paul Bunyan and Hip Blue Ox, Doubledey 46
{Selected ?iﬁTgﬁgﬁry Quality)
Adams, S, H.,, Pony Bxpress, Random 5-9
Berry, Erick, Hay Foot, Straw Foot, Viking Press (Revolution) 47
Brink, C. R., Caddie Wcodlawn, Macmillan 5-8
Bulla, . R., Riding the Pony Express, Crowell

~= e emmeny Secret Yalley, Crowell (Gold rush) 46
Carr, M. J., Children of the Covered Wagon, Crowell (Oregon Trail) 5-7
Coatsworth, E. J., Boston Bells, Macmillsn {Revolution) . 46
» First Adventyre, Maemillan (Pilgrims) 3-6
. -~y Sod House, Macmillan (Westward oxpansion) 46
Dalgliesh, Alice, Agerica Begina, Scribner ' 3.5
I » dmerice Builds Howsg, Soribner 3~
m—mmmmoasy QoOUrage of Sarah _QL, Scribnor (Colonial) 4=6
’ ;!_.1.9__ the Wind, Seribner 4=6
De Angeli, Marguerite, g_mr-m_. Boota Doubleday 4~6
—, Door in 113 Hg,_l.l, Doublodgy (Hiddlo Ages) 5-8

De Leeuw, Adele and Gnteau, }g,@_gm &m, Little (Westward
 expansion) TV 5-7
‘ Duvoiaon, Roger, And m Hee m xnopr 46
» 1hey Pyt Qut to Sea, Knopf 4~6




(Historical, cont.)

Edmonds, W. D., Matehlock Gun, Dodd-Mead

Hoff, Carol, Johnny Texas, Wilcox and Follett

Lenski, Lois, Puritan Adventure, Lippincott

McMeokir, Isabells, Journey Cake, Messner (Pioneer Life)

McNeer, Mary, Californis Gold Rush, Random
Meadoweroft, B. L. Silver for General Washingt-n, Crowell

Me3gs, Cornelja, Dulch Colt, Macmillan (Colonial)
Pauli, Herta, iincoln's Little Correspondent, Doubleday

Toussy, Sanford, Jerry and the Pony Bxpresg, Doubleday
W:1lder, Laura Ingulls, Liutla House in the Big Woods, Harper
s On the Banks of Plum Creek, Harper

mrmem———, Farmer Boy, Harper |

-——~o—-—, By IThe Shores of Silver Lske, Harper

- ==————-.—, 1he long Wiunter, Harper

o mmeemmy Little Town on the Prairde, Harper

» Ihose Happy Golden Years, Harper
Wocdward, Hildegarde, Jared's Blessing, Soribner

-renm.|

OTHER LANDS AND PEOPLE

Africa
Mirsky, R. P., Thirty-one Brothers and Sisters, Wilcox

o The Americas

Machetanz, F., Panuck, Rskimo Sled Qgg, Soribner (Alaska)
Holling, H, C., Paddle to the Ses, Houghton Mifflin (Canada)

LN
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41
4=1
5-7
51
5-9
5=7
4=6
3-5
3-5
=1
3-1
3-7
4-8
4~8
4-8
5-up
4=b

4~6

4~6
57
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{Othsr Lands and People, cont.)
iiberle, Irmengarde, Very Good Neightors, Lippincott (Mexico) 3.5
lorrow, Blizabeth, Painted Pig, Knopf ‘Mexicc) 2-4
Kelsey, A. G., Ricardo's White Hcrse, Longmans (Puerto Rdco) 4=7
(larke, A, M., Santingc, Viking Press (Guatamala) ) L6 -
w oanerer g Magic Money, Viking Press {Costu Rico) 4t
comenennssy 503T8% of the Andes, <iking Press (Soutn America) 3.5
cismnnnamany Looking for Something, Viking Press (South America) 4=7
Kalney, Francis, Ghucera, Wild Pony of the Pampap, Harcourt

(Argent‘inag

Finger, Charles, Tales of Silver Land, Doubleday (Central America)
‘ Asia
Luag, Andrew, A;a_b_g.g Nights, Longmans (Arabia)
Woston, Christins, Bhimsa, The Dancing Rear. Scribner (India)
Lsttimore, E, R., Little Pear, Harcourt (China)
emirrmmassy Poagh Bloom, Harcourt (China)
Lin, Beatrice, Little Wy and the Wetermelons, Follett (Clina)
Buck, Pearl, One Bright Day, Lay (Japan)
smmimnseanesy Big Waye, Day (Japan)
Yarl, Yasuda, Qld Tales of Japan, Chas, Tattle
‘ Europe
Aulaire, Ingri and Edgar, ﬁaJLg Meadows, Dovbleday (Switzerland)
Ca1lson, Nataiie, A Brather of Orphalines. Harper (Frapcs)
Cla rke, Margery, Poppy Seed Cakes, Doubleday (Hungary)
Picard, Barbara, French fegends and Tales, Walok (France)

oots
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(Other Lands and People--Europe, cont.)

Seredy, Kate, The Good Master, Viking Press (Hungary)
Spyri, Johanna, Heidi, Lippincott (Switzerland)
United Nations
United Nations, Department of Publi¢ Information, Gardan ¥We Planied Iogether,
McGraw Hill 3.6
MITHS
Asbjornseu, Feter, Norwegian Fairy Tales, Viking Press
Beck Ethel, Lumni Indian How Stories. Caxlon
Benson, Sally, Stories of Gode end Heroces, Dial
Brown, Abbie, In the Days of Glants. Houghton Mifflin
Coolidge, Olivia, legends of the North, Houghton Mifflin

Holbrook, Florsnce, The Book of Nature Myths, Houghton Mifflin
Hosford, Dorothy G., Ihynder -f the (ods, Holt

, Songs of the Volsungs, Macmillan

Longfellow, Hsary W., Song of Hiawatha, many editions

McLean, Mollie and Wiseman, Anne, Adventures of iths Greek Herves
Houghton Mifflin -

Penny, Grace, Taleg of the Cheyennes, Houghton Mifflin

Shippen, A Bridle for Pegapus, Vﬁdng Press

Song of Roland, Longmans (Chanson de Rolard)

Ueekg, Rupert, Pachee Goyo, The Bold One, Vantage Press

Wiits, Ann Terry, The Golden Ireasury of Mythg nnd Legends, Golden Press

2B
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Use this psper to write in detail how you used & successful activity to a
particular skill.

Nar 3, Date

Grade_ Cardinal Concern No, Skill No,

How to motivate:

Activities planned for:

Listeaning:

Speaking:

Writing:

How to culminate:

How to evaluaio:

Comment.n:

24.
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DIMBNSION II: LANGUAGE SKILLS AND HABITS

Ways to Discover, Communicate, and Appreciate Meaning

25
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PROBABLE OGCURRENCE OF SKILL LEVELS

Bach column below indicates the skill levsls that one may reasonably expect
tc sve achieved at the grade levelis shown across the top. The circled levels
desismate average vuplls in the grade. Teachers are cautioned that this
chart represents only an estimate in advance of controlled experimentation
and svaluation,

Grade levels:

12 12 12 12 12

1
@ 2
3 (3\ 3 least
8
L4 SMtedpg,
5 5 5 kezy o,
6 6 be found 1
) 7 7 7 7 nr’gular
8 g 8 8 8 ®lagge,
4 9 @ 9 9 9 9
X, 0
B 10 10 10 10 1.0 10
O 1 1 1 1 1n n
¥, 12 12

15 15 15 15 15 15
s 16 16 16 16 16 16 . 16 16
\)"% 7 0w 17 17 1 1y W
§ 18 18 18 18 18 18 18
“ 19 19 19 19 19 19 19

G, 22 2 2 2 2 22 22
% 23 23 23 23 23 23

.25 25 25 25 25 25
% 26 26 26 26 26

“o%zs 28 28 28 28
30 30 30 30

32 32 32
33 33 33
3% 34 3
35 35

36 36

3T 3
(38

39

40

26 1

o
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TABLE OF SPECIFIC SKILLS

The table on the following pages is made up from the brief undsrlined hnadings
that accompany each skill level in tha preceding ssction of ths curriculum guide,
It is placed last for a reason,

No heading of three or four words can indicate accurately the scope of & skill
definition to someone who is not already acquainted with the full description,
Teachers are advised not to rely on this table to give them (by itself) even a
rough idea of what skills are included in the curriculum,

For those actually woerking with the curriculva, however, the following table may
be a convenience in seeing relationships be‘ween different skills at a glancs,

v

:27’65‘ .
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TABLE OF SPECIFIZ SKILLS

Shaping Thought and Imagination Through., . .

(21)

Skill Praclse and Structure; Ime Thoe Spaaking Sound Patteras—l
Leval Vivid Reference Order of Parts Pergonality and Toxture~
1 Primary Communication _
Multiple Speech as People sound Striking verse
2 vocabulary sentences different patterns
3 Colorful ririles Story as Talking shows Allitesration
and comparigonsg episodes mocds
Action sentences subject-verh Need for rapport| Phrasing
4 order
5 Descripiive Position of Forms of Vowel Colors
adjsctives sadjectives couvrtasy
6 Adverbs for Posltion of Role playing Coasonent
completeness adverbs _ colors
7 opecific modifiers | The simple Expreasive The beat of
paragraph bLergy poetry
P Example and Pronoun Variety of Appropriate-
1llustration smoothness mood ness of sound
Surong nouns Comblning short Direct variety of
9 and verbs sentences quotation intonaticm
10 Giving sensory Baslic sentence Usage occasions Variety in
qualities patterne sounds |
11 Active volce Position of op- Sustained wcd Types of
tional elements i enunciation
Modifier clarity Seriss expansion Tapping the Yariety in
12 unconscicus plresing
¥Word history “Enumsration Tone to suit Consonant ilypes
13 pattern purpose
Degrees of Jaternal slgnaiin | HelatIonghip owel types
1 cortainty realisn
15 Understatoment Paragraph Sibcerse Consonant
- exaggeration construction idertity clusters
16 Parts of Changs of tenpe Pretended Sound
desoription spesker repetitions
17 Typee of metaphor | Paragraph Social dialects | Alliteration
continuity patterns
18 Relating %o owvn Plot phasss Regional U, 3. Dialect
experience {overt conflict) dialests sounds

28 «



(Tatle of Spscific Skills, cont.)
Sraping Thought and Imagination Through. . .

(22)

Skiil Precise and Strusture. The The Speaking; Sound Patterns
Level Vivid Reference Order of Parts Personality and Texturss
19 Judgment and Condensing and Character in Rhyme schemes
. dsscription expending dialogue
20 Hiddexn Balanzed Guaging Yhrasing for
assunmptions congtiuctions authority emplmasi s
21 Seeking common The cumulative Guaging Intonation for
sxperienze sentence candor —1_attitude
Topic Bxpository Irony Intonation for
22 formulation ~_openers anphasie
23 Complex Narrative Attitude toward FPanctuation
asscription openers the subject theory
24, Classification, Principles Degress of Types of
definition of emphssis engagement motelr
i Comparison and Structure for The mudesty- “Tonslon of
25 contrast compar] son confidence axis apeech ajzainst
me: Lex
Strasture Plot--internal Contrasting The bordorline
26 analysis confliet viewpoints of' verse and
prose
27 Process analysis Structure cf Imitation and Yun-stanzalc
) definition parody verso forms
28 Cause and effect Parentheticals Types of narra- Stanzalc & Lyric |
for spacing tive viewpoint verss forms
29 Mocd and Narrative Complex Vewel
characterization structure viewpoints gequences
30 “ne parts ol Arrangement of Ways of deserdb-] Sulting meter 4
argument argument ing style to oontent
31 The parts of Irrangement ol Persuasive tcne | Varylng pactern |
o Jpersuasion ~persuasion and rapzort prominencs
22 Extended Stanza and chapter | Plain and Variation in
| analogiss patterns ornate styles vurge forms
("33 | TmpIIcation and Concealed Gracious and Ambiguous
_allusion transitions servere styles emphasis
34 Paradox Esthetic form Personal and Injividuality in
) ’ . --.sentences detached styles | prose rhythm
35 Lavelis of ~ Esthatlc form Casual and mIvIduality In
meaning ~=narrative formal styles verse
36 Fundamental Esthetic form Integration of’ Individuality in
formulations —-non-fiction experience texturs
? Overview and responsibility
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Languege Trensmission Through Control of, . .

(23)

Skill| Voice The eye Handwriting | Body and Spelling & | Library
Level| and ear ; Environment | Phonics Techniques
1 Discrimin- Recognilzing { Copying Listening
ates sounds | shapes shapes silence
2 Consonant Word Large Handling
pnunciation | awareness |writing a took
3 Vowel Oral Writing Posture Books 1n
enunciation | reading pesition order
4 Rate of Thought lanugeript Facial Public
gpeaking units alphabet expression tibrary
Stalling Reading Neatness, Speaking Regular Alphabetic-
5 sounds crulchas legibility | poise spellings al order
Listening Word parts Spelling
6 concentra- awareness
tion
7 Eye Beginning Spelling Book
comfert, cursivs mnemon’.cs rts
Word aitdck [A11 cursive Dictionary | Dictionary
8 methods forus pronuncia- | & glossary
tion
Pitch Eya-voice Cursive Audience Suffixes & | Card
9 variety coordination|fluency avareness contrac- catalogue
tions
10 ‘Speed Simple Reading Syllabi- Atlag and
awvareness outline references cation azetesr
11 Advanco Block in- Spelling Eﬁcyélopedia
gkipming dent quote approaches ] parts ,
12 Varied Proof Dictionary ) Magazine
rate (oral) | reading pron, key articles
13 SkImming Homonym Special
for review procedurs refsrences
Clear pro- Speed roed- Phonetic Source
1 nunciation ing pat-ern writing references
15 ! Book clegss-
Afication |
16
17 Note Research
—— taking
18 Yoice Platform Dialent Simple
resonance bearing spelling documentatior
19 Lye
cont ict
28 IPA Standard
symbols docunentation




Firs® Cardinal Concerns VIVID AND PRECISE REFERENCE
Introduction

The delight in vivid and precise reference may begin early in childhood with
“he discovery that some words seem unusually alive, wtrong, or apt. It calls
to mind the primitive r~olemnity cver nane giving, over the awful and wonderful
powar cf & word to capture force and crystalize it alive in the mind. It grows
into an appreciation and a thirsi for rishness of content and for a feeling of
expanded awareness.

We are concerned here with the mental provess that allows cne person to awaksn
the rolevant parts ¢f another's experienze so as to make his words "come alive,"
For paradoxically, precision of reference is inseparable {rom one or the
severest, 1imitations of language--the fact that the content of experience, the
felt reality, cannot te communicated, (When you speak to me of grass, it is

my experienca of grass, not yours, that gives the word content for me.)

Language and life are not separate. Formulating my own meanings or understanding
scmeone elssls .both require the pouring of remembsred experience into the forms
of wor s,

TrLe skills that lead to delight in this process may be described es applied logic
and semantics, These involve questions of word choice (both in the sense of
Uyocabulary® and of "diction®), btu’ also of gremmatical relationships: one

of ten sharpens a word's meaning by qualifying it or by involving it in a sentence
as subject, verb, or complement.

The skill levels below cover a variety of techniques, all aimed at helping the
pupil realize meanings more fully. Vocabulary growth must be encouraged only
as a reflesction of increasingly sensitive and discriminating obserwvation: the
person vho says "honeylccust® and "maple" sees more than the psrson who only
says "tres"; othsrwise the vocabulary growth is an illusion. Gradually the
pupil bezomes adept at controlling degrees of generality and abstraction. I
noti{ces and uses sercndary meanings th:cugh metaphor, analogy, symbolism,
a)legory, and allusicn. He develrpo a prefereace for nouns that really name,
verbs that really predicate, and for modifiers that sharpen rather thsn dilute.
Ke devalaps the logical skills of definition, description, comparison, analysis,
and t hs like,

Skill 6

Adverbs for completeness. The child can give statements a se¢nse of completion
by including phrases and words that te21 when, whers, how, and why.

Tte children may be told of an evenu from a story not yeti resad,
but described without any background. After reading the story,
the teacher ~an point out the places whexre words telling where,
when, how, or why helped them to visualize the event more clearly
and wi%h mors interest. Pupils can suggsst phrasges to lmprove a
hare sentence provided by the teac!>r %who should rilentl; accept
any that happen pnot to bs, strictly speaking, adverblal but do
tell when, whare,ho., or why).

3l
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First Cardinal Concern
Skill 7

Specific modifiers. The child identifies people and places specifically in
speaking and writing, and looks for spe:ific ldentificaticn when he reads,
using (but not labeling) possessives, attributive ncuns, and appositives. He
also uges proper names to avold the necessity of specific modifiers and uses
capitals properly.,

Writing an article for a schuzl newspaper provides a setting for
naming people, places, and events presisely and identifying them
po that parents and other classes wculd know what is meaat,

Skill 8

EBxample and illustration. The pupil makes general statements and opinions
more meaningful by giving examples and 1llustrations, In reading and listening
he recogrnizns the relationship betwsen an illustration and the idea that it is
intended to illustrate.

In discussing a story, the teacher can ask questions such as,

"Do you think Pooh was brave? When did he azt brave?® Children
might tell what they thought other charactvrs wers like and give
examples, They might write down their ideas as & brief paragraph,

Skill 9

Strong nouns, verbs. Ths ohild looks for vivid nouas that can replace the
meaning of both a noun and a modifier, and similarly for verbs and adverbs.
In reading strange nouns and verbs, he "translates®™ them to himself by break-
ing them down into a more familiar noun or verb plus a modifier,

Make & gane of "packing wourds in a box," "falking lightly and
quickly® can be packed in the box "tripping.® A senss of logic
can be promoted by teking words apart, since the single vivid
noun 18 always a more rpecifis word than the noun needing an
adjectiier A smile is a kind of lcok---a happy lesk,

Skill 10

Giving sensory qualittes. The shlild uses words of colnr; texture, light,
shaps, fesl, odor, taste, etz, to give concreteness, He expects his listemers
and readers to visualive vhat he is describing, In reading he visualizes
strongly to help him realize and remenmber s:snes, faces, objects, etc,

The shild should realize that visualizing often requires going
beyond the words to what is implied, or perhaps mersly possible,
If "a man were pulling a boat up on the beach,” what kind of boat
do you vieualize? Do you imagine the s:ane from a distance or

up close? It may not matler, tut the reader should be able to see
the scene in soms way,

Ko



First Cardinal Concern - (26)

skill 11

A:tive wnf.a, Ths pupil i1s able to recast linking verb sentences and passives
in a-*ive farm for in razezi vigor,

The teacher way demonstrate that & link sentence states a quallity
rather than an avtion, but ialmesd any quality involves action of
gsome scrt ("He is & mail ran.” ... "He delivers the mail,") If th-
linking pattern Is necessary, even so there is usually a more
vigowoas one than to be (“The sky glowed purple in the west.")

Skill 12

Modifier clarity, The student shows by voice inflection and by conventional
punctuation which modifiers are intended as limiling {defining, restrictivs)
and which as merely .ommenting (non-restristive).

Students may start with sentsnces bare of modifiers and huild

tham up, adding first cne kind and then another, The distinction
between limiting and commentirg (and correlatsd punctuation) should
te worked out for both phrase and clause adjectives and for
adverbial "bacause" clauses,

Skill 13

Word history. The student is able to make words more meaningful to him by
his awareness of thely history, He is able %o interpret the abbreviations in
the dictionary etymologles., He knows some of the ways in which vords are
originated. He is able to see how different literal and metaphorical sense
artse through changes in usage.

Word study is inssparable from Eaglish skillis at &ll times, but

at thkiu level the student should bezome conscious of word history
as a connested body of facts and ideas. These should give shape

to earlier cbservations about words, and diroction to his study

in ths future, The teacher should have a collection of words with
interesting histories on hand for students to look up and talk about,

Skill 24

Degreas of wertainty, The student makes frequent use of statements expressing
the conditicnal, the lypcthetical, the merely possi®le or probable, He weighs
iegreag nf oartainty In what hLe reads and suspects writing with too high a
proportion of flat btlack.or-white statements, He uses the subjunctive correctly.

When writing, ths student should notice that a doubtful or
hypothetical statement must be supported, Jvst as must a more
unequivocal ons, Often it requires giving sone evidence on both
sides ~.both to support the prohability and the doubt or reservation,
for instance,
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First Cardinal Concsrm (27)
Activities Skill 11

Listening - Read & paragraph to the ¢hildren in passive voice

Road the same paragraph to them in active voice

Writing - Use 1967 American; Qur Langage Today

Use p. 77 "Using Linking Verbs"

Speaking -~ Have children make-up oral examples of linking verbs

{intransitive)

Following are goms linking verbs:
to be to become to sound
to feel to appear to smell
to seem to taste to remain

Activities ©Skill 12
Listening ~ Put a noun (with which they are familiar) on the board

Have them contribute descriptive words

Writing - Have them write a paragraph being consclous of colorful
language

American textbook: pp.125-140

Speeking - Heve children read aloud the paragraphs from above {writing)

SR o Skill 15
Understatenent, exaggeration. The studont uses understatement, litotes, and
exaggeration at times to add forece to his words, tut with restraint and taste,
He is aware of these effects in his reading and listening and appreciates them
without being "taken in,* '~ =~ _

Good sports writing is a rich source of exaggeration, and often
of understatement, Students can try their hand at it, then
discuss where such wiiting is appropriate, and where not.
Skill 16
Parts of desoription, The student is able to use several approaches in desoribing
an object in order to realize its aature and meanirg., He distinguishes these
approaches jun reading &nd listening for the sake of clearer and firmer grasp
of meaning,
Kinds of desoription may include ths sessuous {what is itn appesrance?),
. the practiocal (what does one do with it, about it, or because of it?),
the histor'cal (what has it done, gonme through?), the emotional (how
do I feel about 14?), the relational (what is it connected with?), and
the comparative (what does-it ressmble, what contrast with?),

534
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Ss:ond Cardinal Concern: STRUCTURE--~THE RELATION OF PARTS
Introdusztion

The delight in structure is based on the fact that all linguistic expression
consists of a succession of parts or sectisns. One can neither spesk nor
listen, read nor write well if words become only a kind of continuous flow,
featureless and unmarked. Awareness of structure may come early with delight
in a surpriss ending to & story, or in the frequent repetitions in such
children's stories as "Little Black Sambo," cr in the marvelous lists of words
in series in Charlotte's Web,

Notice that we are not talking now about logical structure. The logical
ralationships bstween ideas are dealt with as part of vivid and precise
reference, But even when the logical relation between ideas is clear, one
mist still decide in what order to pressni them. One must decide how to
signal the joints tetwseen them by transitionsl expressions-—and hov to
maintain continuity between such jcints, One must kncw when to pack meaning
tightly into a few words, when to relieve the density by less concentration,
when to repeat-~sven, when to digress. One must decide how long to linger on
each thought and how to control proporticns and timing for the sake of
emphasis and clarity, The reader or listensr nsed not degide such questions,
but he must notice them-..which is sometimes the harder task,

In the skill levels below, structure is treated at the level of the sentencs,
the paragraph, and in larger units of various iypes. Within the sentence
structural effects can be trought out by comparing alternative forms of the
same idaa ("I was surprised at how quickly he recovered" yersus "The quickness
of his recovery surprised me")., Specific forms of paragraph organization are
taken up tugether with types of transitions, Structure based on changes in
emotion, ‘magery, pace and the like is treated in conrnection with narrative,
dramatic, lyric, and persuasive forms,

Skill 6

Position of adverbs. The pupil sees that when-where-how-why words can
usually go in several different places in the sentence and should be able to
shift them around for better phrasing c¢v emphasia,

Using color-:oded word cards from earlier levelas, the teacher

adde adverbial expressions on green cards. GChildren may be

invited to make sentences to find out whera ths green cards cen

be useds When they dis-over most »f them can be placed first,

last, or in the middls, they should be asked to choose the way

thsy think it sounds best ana copy it, then make a story including it.

- 38
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Second Cardinal Concern
Skill 7

The simple paragraph. The ¢™ild is able to write a paragraph that sticks to
one topic, has a topic sentence; and exsludes uny exiraneous detail. He is
able to find the topic sentence after reading a simple paragreph composed of
details supporting a general statement.

The teacher may ple.ze three or four sentences on the board and
ask the class to decide what order they should go in to make a
good paragraph (topic sentence first). Or she may place several
sentences on the board and ask the c¢lass to find the sentence tha
doesn't belong, '

Skill 8

Pronoun smoothnegs. The child uses personal pronouns to avoid undue emphasis
on an often repeated name, and for brevity. Hs avoids redundant pronouns

("my brother, he,..") and knows that the reader should always be able to tell
easily what other werd the pronoua stands for, They should learn the personal
pronouns.,

The t.scher may read a short passage full of repea.sd nouns to
show how ailly it sounds. On the board, the children may experiment
with prtting in pronouns, learning that sometimes a pronoun would

be confusing.
Skill 9
Combi-ing ghort sentences. The child avolds monotonous strings of short,

choppy seatencss by combining them into longer sentences. In reading, he
understands long and complex sentences by breaking thsm up into seversl
short ones, o
.
When the child meets a gsantence that he cannot read with under-
standing even whan he knows all ths words, it can be put on the
board and the group can see how many faots the sentence comtains,
listing them as separate short sentences, Write them in order
~&nd point out that now, although easy to read, the facts sound
ohoppy and babyish, See 1f the children can pui the short
sentences together--not back into one long sentence egain, but
., into perhaps two or three that sre both easy to read and smoothly
Phrased.

v
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Second Cardinal Concern (30]

Skill 10

Basic sentence patterns. The child gives his sentences a firm and clear
structure, and grasps the basic structure of sentences when reading or listening,
through awareness of common patterna of subjsct-verb, and subject-verb-completer.
He can describe sentence patterns using "grown-up names" for parts of speech to
replaca Pnaming words, ® "doing words," etoc.

Before learning sentence patterns, the pupil should grasp the notion
of sentence "layera": an inner (core, or skeleton) layer that is
tho minimin needed to say something--not necessarily truej; a second
layer which includes the first but adds whatever is necessary to
make it true (restrictive modifiers); wnd a third which adds the

. optional "commenting® worda. He should leara that subjest-verd
agreenent ‘and the use of a few basic patterns makes layer one a
solid base to build the rest of the sentence upon. Patterns to be
learned might include:

Noun + acticn verd Rivers flow.
Noua + link + noun Jon is a boye.
Noun + aotion verdb + noun Billy saw a 20w,
Noun + link + essential The men are tired.
modifier The men are on the way.
Skill 11

Position of optiopal elements, The student uses descripiive modifiers and
parenthetical elements in positions which etrengthen the basic sentence and
improve the sentence rhythm.

The tsacher may present a sentencz in whioch a long parentheti-:al
phrase separates subject and verb end ask group to find a bettox
place for it. This skil) assumes that the sense of the basic
sentence patterns is quite firm. The student should think of the
sentence as having three slots for coptional wordst the beginnir:
ir between pattern elemonts, and at the end.

Skill 12

Series expansion, The stucdent is eble %o expand the seatence by series
elements, using proper parallel construction. Series expanaion should be
applied t> introductory elements, subjsacts, predicates, and closing modifiers.
The stud~ -4 should notice that & series is gensrally more rhythmic and readsble
if its elemants are clauwse or other groups of words, rather than single words.

In sevoral santences provided by the teachsr to show faulty
parallelism, the students can pick cut and correct the nuvn-paralle).
expression. Students can practice describing objects in the room,
first with simple sentences, then with various series expansions.

Skill 13
t tern., The student is able to organize a paper of several

psragraphs by enumerating subtopies in the opening paragraph and then
Q announcing each one in turn by a cleur transitional expression, Hs should

a7
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Sesond Cardinal Concern
Skill 13 cont.

ust a varisty of transitional expressions easily. He should quickly grasp the
organization of material he reads that has this pattern of organization.

It 1s often effective to put several opening paragraphs on the board,
and later glve much individual help, before the rsst of the papsr 1is
writtea, Otherwlse frustration develups in trying to expand an
enumeration that falls to enumerats, that is overlapping, that
includes unrelated items, or for some other reason will prove
unworkable,

Skill 14

Inie:nal signaling. Ths student is aware of the many ways in which the esrly
words in a sentencs Psignal® the structure that must follow, He uses thegs
signuls to tie his sentences tigntly tegether, and aveids violating them by a
shified construction.

The teacher rmay poin* out that & sentence beginning "The rore I..."
is absolute y committed as to its basic structure. Similarly a
sentence starting with fwhen® (unless it iz a queastion) is almost
bound to include several more words and & ccuma before one comes

to the subject. Special emphasis c¢an be laid on avoiding incomplete
comparisons (the word "more™ not followed by "than" or "different®
not followed by "from* phrase).

Ski1l 15

Paragraph construction. The student Is awsre of several typet of paragraph
development, uses them in his own writing. end reads and listens with the help
of this form»conseiousness.

The student may start with seve,al sample paragraphs provided by
the teacher; digesting thaw in a single sentenccs Thus he has
Mun.devslopad® the paragraphs and can now lcok more attentively at
vhat he has left out in his digests, Patteras will include:

Transitional openings and closings; recaps, questions,
oxtensions.

Topic plus restatemsnt in differant tarms, different viewpainte.

Topic plus tarm-by term explaraticn,

Topic statement plus parts, stages, evidence, examples,

Topic enumeration plus polnt.-by.-point expansion,

Question plus dummy answers plus azcepted answer.

Statement plus exceptiosns or contradicticn plus revised
statement,

Details plus summary or c¢nnclusion.

48
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Second Cardinal Concern (32)
Skill 16

chan%e of tehee. The student is able to make and to follow transitions from
one time relntlonship to amnother. He chooses an appropriate temse for narration

and dces not drift from one to another without a clear and effective transition,

Exercises should teke account of such tense indicators as "is going to"
(future) and ®used to" (past form of the customary present). The
student _should see that every tense involves two factors: first the
speaker takes his stand in either the present, the past or (rarely) the
future; then as _of that point, he speaks of either customary action,
action in progress, completed action, or impending action., A table
ray be made:

As of the present As of the past As of the future
Customarys 1 do used to do, did will do
In progrosst I am doing was doing, did will te doing
Completeds I have done had done will have donec
Impendingt am going o do, was going to do will be ready to
an doing, will do, about to do
do

Second Cardinal Concern
Activities Skill 11

Listening and Spesking -~ Ask children to hunt for a speech quoted in i
newspaper or magazine

Have them find the parsnthetical expressions
This will serve a two-fold purpose

Writing - American, Qur Language ioday
125-140
269-271
282287

Activitiea Skill 12

¥riting - American, Qur Language Today

i
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Third Cardinal Concern: THE SPEAKING PERSONALITY

Introduction

Delight in tone, attitude, point of view, and style rests on the fact that
verbal expression always originates in & personality--real or fictional--and
sverything uttered bears the stamp of a personality, just as a photograph
implies the location of the camera even though the carera, of course, does
not appear in the picture, Delight in this humau quality of speech may begin
with the simple discove.y that we can recognize people by the way they talk.
It is fairly scphisticated by the time the child begins to mimic consciously.

Characteristics of an effective "spesking porsonality" are several, It may

be an expression of onels real personality, or it may be fictional. It will
have both a characteristic flavor of individuality and enough flexibility

to keep it relsted to different sudiences, circumstances, subjects, and purroses.
Bverything that tends to reveal the speaker comes in for attention, including
dialect and usage levels,

Special uses include satirlc iro.y, the role of viewpolnt in fictlon, the
tactics of persuasion, end elements of literary style, The speaking personality
also may be analyzed as to honesty and sincerity (it may te that of an
unprincipled propagandist),

One of the most significant but neglected reasons for attention to this aspect
of language is 1's importance for tha self-concept of the pupil as writer or
speaker, One is constantly inventiig for oneself speaking personalities to fit
new situations while yet somshow maintaining the continuity of one's inner
nature, For many this 1s the single greatest problem in writing or speaking, and
it is ons of the principal hindrances to fluency., We sometimes cannot write
because, in & certain situation, we are not really quite sure who we are.

The implications for reading and listening are equally important., For not to
knov quite who one is really means not knowing how one rvlates to others, It is
chiefly through language, after all, that minds can touch and personal relation-
shlps arise,

skill 6

Role playirg. Ths child sees that when he pretends to be someome else, he
has to talk like that person. He realizes that the speaking personality may be
"pretend" and not the persou who is actually speaking.

Children can imitate television characters, They can tell familiar
stories from the point of view of different characters (Pretend you
are Cinderella's oldest sister and tell how shs married the prince
becauss of unfair help),
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Third Cardinal Concern
Skill 7

Expregsive euergy. The child sees that personal erergy is needed to make
words expressive. He reads orally with a sense of personality and expression,
but also builds this sense in his mind while reading silently. He expects
what he writes to convey as much energy as his speech.

It is especlally important that the child be able to read his own
compositions aloud with expression and energy. (Choral reading is
holpful in practicing to give energetic expression to somsthing
other than immediate, living speech,

Skili 8

Veriety of mood, The child notices that the stories he likes best have a
variety of moods-—sad, silly, joyous, touching, funny, ete, In telling of
personal experiences, he is able to convey the different moods appropriate
to different parts of the story.

Dramatizing famlliar stories, and role piaying, offer a chance for
the ohild to practice projecting emotions not his own. When & child
tells of, say, a picnic or birthday party, he can bring out the
funny, ths happy, the exciting, and the dull part<. Hearing these
tones then becom:s the listening acti-ivy for 'he othe upills,

Skill 9

Dirsct quotation, The child can change indirect quotation to direct quotation,
and the reverse., He uses direct quotation effectively and can punctuate it
properly. He sees 1t as a change in the speaking personality.

Ask the children who was speaking before the dialogue started in

a story they were reading, The 1ldea should be establighed that in
" any composition there is always a speaking personallity, and that
direst quotation is simply a way for ths main speaker (usually the
authcr) to get cut of the wey and let another speaker take over
briefly, The quotution marks can be compared to a window.

Skill 10

Upage occasiong, The child adopts language appropriate to different occaslonst
casual (friends and family), polite (strangers and superiors), expert (shop talk,
talk limited to a clique), He distinguishes these from wvulgarism (intent to shock).
He senses the relationship between speaker and listener that ths selection of

these types of usage implies,

Role playing situations might allow the child to tell the same story
in several different types of usage.




Third Cardinal Concern (35)
Sskill 11

Sustained mood, The stud:nt reads aloud and writes so as to create and support
a sustained mcod, the sento of incantation of a "story veice."

Choral reading and demonstration readingz by the teacher are ways of
developirs; the long sustained flow as opgased to the chopped, con-
versaticnal styls or a punchy, emphatic cne. Children reading aloud
to each other in small groups =an concentrate on creating atmosphere-..
making the storyra world in itse¢lf, cearrying the listener along.

Skill 12

Tapping the unconsciout., %he student avoids writing that sounds too studied or
contrived, or too crabbed nnd painful. He develops fluency by planning in advance
to threw away his first draft, then simply talking to the paper, without regard to
correctness or form, leaviryg these to be taken care of by revisions.

Frequent "forced writing periods* in which the studen! has the pressure
of a deadline help to develep fluency, providing tus student tries to
write steadily ani with clear handwriting, rather than in dashes. The
students can be asked to plan a paper, think it through, jot down a few
ideas, and then forget about it for a week. Then when asked to write on

it in class unéxpoctedly, thuy may discover evidence that the subconscious
has besn at work.

Skill 13

Tone to suit purpose. The siudent adopts an attituds or tone that is appropriate
to his purpose.--whether to irform, persuade, convince, or ent-rtain., He is clear
in his mind as to what his purpose is. In reading and listening he notices the
tone and whether it agrees with the announzed purpose. '

A number of short talks before the class with a variety of purposes
provide an opportunity for working on this skill, Articles in current

magazines offer opportunities for typing to catch the purpose of an
author. ‘

Skill 14

Relationship realism. In writing or speaklng the student often assumes a role,
but when he is speaking in his own person to a real audience, he is realistic
in defining his relationship to that audience and adopts an appropriate tone,

The teacher may mimic, for laughs, &an imsginery student speaking to
adults in too bumptiouns and cocksure a manner--or as though he thought
they were teenagers., Ha may mimic the ovsrly apologetic, l-ain't-no-good
attitude. In the studenta' compositions, it is important that they
frequently write for the actual readers-.for the teacher alcne if that
is the case, or for the clmss, or for publication in the school paper.
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Ski1l 15 (36)

Sincere identity. In adaping tone to his audience and the cccasion, the
student nevertheless remains true to his own identity. He is not overly
sensitive to insincerity in the speaking and writing of others, but does
valus the senss of directness and naturalness when he finds it.

Students should be aware that lack of humility and security is the
chief foe of natural sincerity., The teacher can nelp, but the
student must largely convince himseif that he does not need to
put on & show and impreéss pecple--that in fact doing so almost
always backfires,

Skire 16

Protended gpesker. The student assumes that the apparent speaker in any work

of fiction or postry is a dramatic creation unless there is definite reason

for supposing the author tc be speaking in his own person., In creative writing,
he triec to adopt an interesting and appropriate speaking role.

AR ¢ ———

advantages of pretending to speak in one's cum person although the
events are actually imaginary.

Third Cardinal Concern
Activities Skill 11

Speaking - Have children record a poem or part theresof (better yet,
record an original poem cr prose)

Play back Have thum cdecide if they sustained a mood,

Also Choral Reading

References: 1ist in Curriculuu Guide pp. 70-81
Arbuthuot Antholcgy
The Potatoes! Dance, Vachel Lindsa;

Qur Langquage Today, American pp. 3034

Activities Skill 12
Listening -~ The teacher may read a short story to them

Better yet, read to them the beginning of a story
Writing - Write an ending to the unfinished story
Ses Qur Language Today, p. 306 .- suggeatlions for toples
Speaking ; Eacg is to read his original endirg aloud
A Pe;habs, tell it - without notes if at all possible

L

This prozedure promotes "thinking on their feei®
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Use this paper to write in detail how you used a successful activity to a
particular skill,

Name Date

Grade Cardinal Concern No. Skill No,_

How to motivate:

Activities planned for:
Listening:

Speaking:

Writing:

How to culminate:

How to evaluate:

Coments:
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Foeurth Cardinal Concerns PATTERNS AND THXTURES OF SOUND

Intzrdustion

Delight in ths sheer sound of words is of obviois importance in poetry. Though

it is of'len allrwed *to die vui, this delight tagins very early. The child responds
to the sound of nursery rhymes; he makes funny noises for the fun of it; he repeats
favorits words; sven when they are mcaningless.

An ear for the rhythms of pross may te even more Impnrtant. A sense of phrasing
1s particularly essential {o eass of comprehension and presise emphasis, A pause
¢r an emphasis in the wrong plasze can cf*en make the difference betwsen meaning
and nonsense (or worae, between tle right meaning and a wrong one),

The importance of vocal sound is not limited to cral reading, speaking, and
listening, of course, It may be even greater for written communication in that
the reader must then supply for himself elements i tone and meaning that the
writer would have conveyed by volcs inflections had ke hbeen speaking,

In the skill levels bel~w, the pupll is led t» Insreasing discrimination and aware.
rness of spsech sounds, Hs comes to enjoy the different textures of vowel and
consonant (thick, brittle, smcoth, twangy). He responds to variations in pace

and the various patterns of stress and intonation. He is sensitive to the

rhythms of both prose and verse, He also makes use of sound sensitivity in
conneztion with the homelier virtues of spelliing and punctvation.

Skill 6

Congonant colors. The child enjcys the distinet’ .ve scunds of individual words
and identifies them as buzzy, scratchy, chewsy, craszkly, slippery. etec. acdord.
ing to the predomlnant consonant sounds, He recognizes the difference between
a consonant and & vowel and can sey & word in syllables, He shoul:l know the
terms conscnant, vowel. and syllatle,

Children might try writing an adveriisement for some ki d of erisp
focd, or for a luxuriously sof’ easy chair, or for a baseball mitt,

Ski1ll 7

The beat of poetry, The student ssea that the rhythm of poetry is often due to
having a definite numbex of beats in each line, He is able to tell how many

bteats are in a line, He is able to write verse with a regular beat (though perhaps
quite irregular in other respests),

Reading of strongly accented verse. azcompanied by marching, tapping of
feet, clapping of hands, or maybe a real drum, is tha rcad to this skill,
It ic absolutely essential that the fesl of a strong t .t be eclear in the
nind before one 1s asked to nams ~r imitats it,
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Fourth Cardinal Concern
Skill 8

Appropriatensss of sound, The child appreciates examples of sound texture
that seem to fit the meaning of the words, He can choose words that are

appropriate to a particular description beceuse of the sound, He recognizes
onomatopoeia under such a name as "echo words.”

The children may be shown a cow bell, listen to its sound, and then
dacide w»:. her it goes fclink," "eclank,” or '"clonk." They may think
of other onomatopoeic words for familiar sounds. Another exercise is
to start with a distinctive sounding word such es fgloom," esk them
to think of a scens that might be described by that word, then have
%hem think of othsr words that would havs the right sound,

Skill 9

Variety of intonstion. The child varies the intonation (tune, melodyj of his

sosech and that implied in his writing by the use of exclamations and questions
of various kinds and by statements with differsnt tones of voice.

The group might practice turning questions into statements and
vice versa to show that different forms can convey tha same

mesning: "The lake was cold.," —~ "Who would have thought the
lake was so cold?®

Skill 10

Variety in sounds. The child avoids accidental or weaningless rhymes and
rapetitions, He seeks out interesting sounding words and sound combinations
and shows pleasure both in long, mouth-filling words and short, blunt ones,

Skiul 11

Types of enunciation, The student is able to vary the style of his enunciation

to suit the occaslon-.-light and stacceto, stubby and angry, smooth and flowing,
eto. He catches the style intended by an author. He writes so that when read
eloud his composition will have the desired sound.

The student should develop the hatit of always reading his
compositions aloud before considering them finished and sheuld
attempt to develop the "writer's ear."™ For examples of distiactive

styles of emunoiation, tape rezordings of television and radio
, news announcers 8nd advertisements are helpful,

Skill 12

Yariety in'ghragigg. The student varies the lengths of his sentences and of
phrases within sentencas in a natural end interesting way. He appreciates

varied phrasing in what he roads and brings it ocut when reading orally. He
usds punctuation to make the phrasing clear,

Developuent of this skill requires much oral reading, both of good
pross nodels and of the etudent!s own writing.

1%
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Fow-th Cardinal Concern (39)
Skill 13

Consonant types. The student appreciates the effects of all the consonant
sounds by knowing more precisely how they aré made. For each category he
knows how it is enunciated distinctly and how it affects the texture of sound.
The categories:

Bxplosives: (vciced) b,d,g,j, (voiceless) p,t,k,ch

Fricatives: (voiced) v,z, 2h, (voiceless) f,th,s,sh

Nasal and liquid (both can be prolonged, end with a snap): m, n, ng,l
Semi-vowelst y,w,r

Aspiratess h, wh

Skill 14

Vowel types. The stulent appreciates the effects of all the vowel sounds by

knowing more precisely how they are made., For each category he knows how it

is enunciated distinctly and how it affects ths texture of sound, Categories:
Bright vowels (lips open, tongue high): ®, i, e, 8, 1

Broad vowels (lips open, tongue back): &, o, i, ou

Dark vowels (covered, tongue low): aw, O, %, (and u = y50)

-?
)
00,
Central vcwels (slack, indefinite): schwa, vocalic r, diphthong oi.

Skill 15
nsonaut, clusters, The student avoids cacophanous clue ars of consonants
5'0!‘ the youths, seven-twelfths splashed in ths water.") put uses snd enjoys
clusters when a pleasing thickness is appropriate.
An example from "Sanctuary,® by Elinor Wylie: "Set each sharp-

edged, fire-bitten brick / Straight by the plumb-line's shivering
length-®

skill 16
ravetitiong. The student appreciates the four major types of sound
repetition zrlmno, alliteration, assonance, consonance) as ways of emphasizing
a particular sound and establishing interesting patterns.
Advertising slogans are a rich source of examples.
Qur language Today, American, p. 219 Variant Pronunoiations
Useful material couwld include among many otherst
Gettysturg Address
Mark Twvain selections
Fledge of Allegiance
' _ Ogden Nash selsction

¥rite - Linrioii - Write one stansza (comparable to a hymn)

| &7
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Fifth Cardinal Concern: VOIGE AND EAR CONTROL

Introduction

The s8kills listed for this area do not concern the formulation of thought, but
rather the transmission of words in a physical sense. The treatment of hearing
defects and speech impediments is outside ths scope of th's curriculum, but
mich cen De done to develop good enunciation, resonant tone, and aursl dis-.
crimination.

Some skill levels are not repressnted in this category. Skills are placed at
particular levels on the basis of difficulty, physical maturity of the voice, and
ease of correlation with skills in other areas,

Skill 6

Listening concentration. The child 1s able to catech the first words said when
he is listening, and can keep his mind from running ahead of the speaker so far
that it gets lost. He tries such techniques as listening for the sound of the
voice, repeating main ideas mentally, and making little summaries immediately
after listening.

Listening can be dramatized ("See who can :emember the most.'!)
The child should not be expected to listen well beyond a reafonable
attention span.

Skill 9

Pitch variety., In order to make room for rich variety of expression, ths child
uses a wide range of voice pitch, speaking normally at a pitch suitable to his
voice and varying it by occasional highs and lows.

Increasing the effective voise range is a noisy business, but fun.
Full-throsted screechirg and growling games, together with singing
exercises that push the high and luw extremes of range will increase
the variety of pitoh in speaking almost automatically and more
naturally than too explicit attention to speaking pitch. Choral
reading provides an ordurly setting for many such exercises, if the
selection ig chosen for that purpose.

Skill 12

Varjed spsaking rate. The student can ~ontrnl the rate of his speaking so as
to express the changes that meaning may indicate, He can speak quite rapidly
without losing distinctness. He can pause suddenly. He can speak slowly either
as a drawl or with spaced words, ’

-

Skill 14

Clear ;ronunciation, The studant pronounces spessh sounds clearly and distinectly,
withouv slurring or mushiness. The fricatives really buga or hiss, The vowels
a, o, and 1 are precise and distinotly different, At the same time hs does not
oaverpronouncs or mouth his words.

" .
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Sixth Cardinsl Concern: EYB MOVEMENT AND DISCRIMINATION

Introduction

The skills listed for this area do not concern the formulation of thought, but
rather the transmission of words in & physical sense. Defects of vision can
greatly affect ability to read, and teachers should be alert to their possibility.
But beyond that, the eyo must be trained to the habits that make for rapid, easy
reading.

The skille listed here zre not meaunt to replace the carefully graded and tested
materials that make up mosi modern reading readiness and reading series. They
are only to ensure that the pupil be made gradually more aware of ths influence
of eye habits on his ability to read in various ways.

Some gkill lsvels ary not represented in this category. Skills sre placed at
particular levels on the baeis of difficulty and ease of correlation with skills
in other-areas.

Skill 6

Word parts., The child should be able t¢ focus on letters and paris of words &s
well as on word outlines--to se. words “y syllables, to look first at the
beginning of the word, 2 notice spelling,

i1l 7
Bye comfort. The pupil is able to avoid eye fatigue while reading by such
techniques as avoiding glare of sharp light contrasts, focusing sharply by being
aware of paper texture, blinking, and glancing at tiie distance from time to time,
The need for thess skills will become mich more intense in later years,
but {he eya habits are most easily established early, and some pupils
will already be reading enough to make the avoidance of eye strain
important.
Skill 8

Word attack methodg. The child uses awareness of familiar parts within words, to-

. gother with context clues, to help recognize words, He recognizos compounds of

which the parts are familiar (dogcart, houseboat), possessives, and comparative
and superlative foras, )

Skill 9
Bye-voice coordination. The child is abie to keep his aye and mind far enough

ahead of his voice in oral reading to avoid stumbling, even if this means letting
the voice pause frequently at logical points.
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S!x*h Cardinal Concern
Skill 10

Spaed_awareness. The child should vary his reading speed to suit the nature of
the material., Ve should be aware that more rapid reading will often incremse
comprehension, He should know how to tims himself.,

Skill 11

Mvance skimning, The student skims rapidly end effectively in two ways: to
find a passage or a word known in advance, and to form an idea of the general
content and organization of a seleztlon,

Skill 12

Exoofreeding teshnique, The student can read his own or another person'e writing
carefully for errors in spelling, punctuation, or grammar, He knows the most
common proofreader'!s marks. MHe knows what kinds of words to give special
attention %o (their_there, who-whom, et:.) and is able to read word by word,
sentence by sentence without being carried away by the meaning., He knows the
tecbuique of reading backward, ona word at a time, starting with the last word,
to catech spelling errors.

Skill 13

Skimming for review. When doing serious reading, the student ends by skimming
to £ix in mind the overall structure, knows how to mentally subdivide a melection
according to the majn ideas,

Skill 14

Spead reading peiterngs The student practices zig-zag eye patterns and movement
straight down parrow columns when reading easy material, and he expands his eye
apan to take in larger blocks of prirt at & time, rather than being restiricted on
all occeslions to the left-right, one..line.at.a-time pattern.
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Seventh Cardinal Concern: HANDWRITING

Introduction
The skills listed for this area do not concern ths formulation of thought, but
rather the transmission of words in a physical sense, Actually, of course,
handwriting is no more integral a part of English than typewriting; but it would
be obviously futile to try to divorce handwriting sk11l from writing. Nothing
in this category is meant to conflict with any of the reputable writing methods
now being used,
Sone skill levels are not represented, Skills are placed at particular levels

according to difficulty, orderly sequence, and ease of correlation with skills
in other areas.

Skill 7
Beginning of cursive. The child begins cursive writing, according to the
writing method materials in use in the school.
Skill 8
All cursive formse The child writes correctly all upper and lower case cursive
forms, sccording to the writing method materials in use in the school,
Skill 9
Cursive fluency, The child can w.ite a cursive script smoothly, rhythmically,
and gracefully. He is able to chack his own letter forms against the room chart.
Skill 10
Simple outline. The child is able to arrange correctly on the page a simple
two-level outline,
Ski11 11
Block indented quotation. The student uses accepted conventions for presenting

& longer quotation by indenting it as a block and arranges it tastefully and
neatly, whether the passage is pross or verse,
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Eighth Cardinal Concern: BODY AND ENVIRONMENT

Introduction

The skills listed for this area do not concern the formulation of thought, but
the physizal circumstances that affect effective transmission of words. Some
skill levels ars not represented. Skills are placed at particular levels on
the basis of difficulty, required physlcal maturity, orderly sequence; and ease
of correlation with skills in other areas.

Skill 9

Audjence awsreness. When reading orally, the child looks at his listeners
occasionally, not to see them so much as to project facial expressions and
attitudes. When speaking to a group, he also "talks with his face." When
1istening he rsasts with his own facial expressions, if necessary doing so ‘o
rake up for the lack of sxpression in the speaxar.

Skill 10
Reading referencess The child clooses a place to read, when possible, where

such references ere conveniently avajlable as an atlas, an encyclopedia, a
dictionary.

oR:
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Ninth Cardinal Concern: SPELLING AND PHONICS

Introduction

The skills 1listed for this area do not concern the formulation of thought, but
rather the transmission of words in a physical sense, or more specifically with
the way speech is transcribed on paper, This includes both regular spelling
and the special spellings, symbols, and diacritical marks used to record
pronunciation,

Some skill levels are not represented in this category. Skills are placed at
particular levels on the basis of difficulty, orderly sequence, and ease of
correlation with skills in other areas,

Skill 6

Spelling awarenesss The child notices spelling of new words; keeps a personal
spelling 1ist, is able to copy even very difficult words accurately.

Sskill 7

Spelling mnemonics, The child uses simple mnemonic devices in learning to spell
new words, chlefly finding associations with letters at the point of difficulty
{(*The two 11l's in collar are like the two points of a collar.")}, including the
finding of emall words within larger ones (yes and day in yesterday).

Skil1 8

Dictionary pronunciation, The child is &ble to pronounce strange words from the
pronunciation symbols in a beginning dictiorary., Hs learns the meaning of the
symbol schwa, even if not in the elementary dictionary, and learns how to accent
a strange word as marked (primary accent only).

Skill 9
Spelling suffixes and contractions, Ths child is able to spell common contractions
and to form plurals and common derivative forms according to simple rules. He
krows when to change y to i before adding &g, when to double s final consonant
before & suffix, when to drop a silent & befcre a suffix,
Skill 10

Syilabication. The child is able to divide words into syllables rorrestly.

— v
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Ninth Cardinsl Concern
Skill 11

Spelling approaches. The student knows several ways of fixing spelling in his
mind and knows which wotrks best for him, He includes pencil-less writing on the
desk (kinesthetic approsch}; visualizing the words planted in flowsrs, cast in
concreto, done in skywriting, ete. (visual approach); makes up special "spelling
promunciations," concentrates on the sound of the letters sald over rhytbmically.

Skill 12

Dictionary keys. The student can quickly learn the pronunciation symbols in an
unfamiligr dictionary by using the pronunciation key.

Ski11 13

Bomo| rocedure, After several years of working separately on the more common
homonyms zto_too, thair-there-they're, ete.) the student becomes scquainted with
many of ths less common homonyms and realizes that they offer special problems.
He adopts msmory devices that take into account the meaning of the word, rather
than just the spelling.

Here is a good occasion to go into the difference between spoken and
written language and the history of the English language's chaotic
spelling, The students may be brought to realize that "becauss people
have grown accustomed to it" is the answer to most "why* questions.

Skill 14

Writing phonetically. The student is able to record actual pronunciation of
words using common diacritical marks and symbols: the mgcron and breve for long
and short vowels, circumflex accent over o for the sound aw, the ‘barred &k for the
voiced fricative, and digraph zh, together with acute and grave hccents for
primary and secondary accent.

In wvriting words phoneiically, the student should be allowed to write

what he hsars. Bven in amall classes dialect differences are likely
to appear.--and with this skill well in hand thsy can easily be explored.

o4



(47)
Tentih Cardinal Concern: LIBRARY TECHNIQUES

Intzoduction

The skills in this area do not concern the formulation of thought, but rather
the accaess to thoughts. Included is the use of various reference works ang,
at the upper levels, conventional forms for ackrowledging sources of information.

Some skill levels ars not representsd in this category. Skills are placed at
particular levels on the basis of difficulty, orderly sequence, and eaxe of
correlation with ekills in other areas,

>

Skill 7

Book parts, The child knows where to find the title page, table of contents,
introduction, and index of a book, knows what they are for, and can use them
to help in selecting a took in the litrary; in reading it, and in remembering it,

Skill 8

Diotionary and glossary. The child knows that good readers usually havs a
dictionary handy when they read. He knows that libraries always have dictiocnaries
available and that mafiy books have a "1ittle dictionary™ in the backe In the
classroom each pupil should have a dictionary available at his desk,

Skill 9

card catalog., The child can use the card catalog in the public library to find
a book title and authoi he knows.

In communities where library facilities are limited, thls skill may

have to be delayed. Periodl: field trips to the public library sre

almost essential when developing litrary sk:ills. Librarias in svery
elementary school are a goal %o be realized as soon as possible,

Skill 10
Atlas and gazeteer. In reading of different placss on the earth, the child
uses maps to help him imagine them mors fully as well as pictures when available,
He is able %o use a pazeteer and knows whers to locate ons,

Ski11 11

Booyolopedia parts, The child uses the index volume, listing of authors, and
oross references in the encyclopedia, He knows the major encyclopedias by name.

555"
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Tenth Cardinal Concern

Skill 12

Finding magazine articles. The student knows where the magazines are locateq
in available libraries and how to find out if the library has a particular
magazine, He knows how to find an sarticle cr. a given topic by using the
Reader's Guide.

Skill 13

Special refersnces. The student becomes acquainted with reference books on
special topics, literary handbtooks, poetry indexes, short story indexes, ete.,
according to what is easily available.

The timing of this skill level will have to depend, probably, on the
student's promotion to secondary gschool and a school library, rather
than on his readiness in other respects.

Skill 14

- Source references. In oral and written reports the student gives credit to

. %he sources of his information. It should be done informally at this level,
not by footnotes or other attempts at scholarly apparatus, He not only rejects
outright plagiarism; but sees that explicit reference to sources actually
increases the weight of his words,

Skill 15
Book classification. The student knows the ten main categories of the Dewey

Recimal System, knows the 800's in more detail, and knows the system for
classifying fiction in the local libraries,
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THE INFORMATION EXPLOSION AND HOW TO USE THE LIBRARY

The Programs School System Plan

A,

B,

C,

The
A,

B,

Ce.

®The program of teaching thes use of the library and its resources
is a cooperative endeavor which involves the principal, the chairman
or head of department, the classroom teacher, and the librarian,”

A Library Instruction Program consists of two parts:

1. 4n orientation program, a major responsibility of the school
librarian -

2, The group instruction program, a joint responsibility of faculty
and librarian, with the teacher taking the initiative for
scheduling conferences with the librarian for this purposs

The individual teacher develops the program so that it is fully
integrated with classroom work evclving naturally, not artificially
or arbitrarily, from the purposes and requirements of classroom
instruction.

Program: Specific School Building Plan

*There is an over-all plan of instruction in the use of materials

for the school &s & whole, in which the areas of knowledge and the
types of skills® to be acquired by the students are defined and
allocated to the various subjects end grade levels of the curriculum.”

*Instruction begins in the elsmentary school grades as soon a8 thare
is evidence that library skills ure needed, and continues expanding
in breadth and deptl, as the student progresses through the various
grades,*

Authorities recommend the following, which may be modified to fit
the child's needs or abilitiess

First Grade
First semester .. Story hour in the library at least once a week
Second semester
a, Orlentation program
be Children check out books from scheol library at least
once a week
Second Grade

Firat semester
a, Saxd as Grade One

#8e¢ Currioulum Guide for each grade end subject ar:a,

ulu

ey
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St

chonih Grade .

be
Co

K
i

Third Grade
a,
b.

Ce
d.

Fourth Crade

-
b,
C.

d.
LT

Fifth Grade

" B

b.
Ce

Sixth Grade
a,

- be

G

d.

b,

Orientavion for new pupils
Second semaester-instruction at least oncu & week

(1) Learn that the library books are arranged on
the shelves alphabetically by the author's
last name, as soon as pupils have learned the
alphabet. '

(2) Correlate teaching of dicticuary with the

above,

Same ag Grade Two, at least once a week ard orient
new Pupils

Review arrangement of books
Review dictionary
Learn to locate author and/or title in card catelog

Same as Grades Two; at least once a week and orient
new pupils

Reviaw &1l skills from Gredes Two and Three

Review finding author and title card in catalog
Pind subjeot of book in card catalog (subjeot cards)
Teach use of encyclopedias (sgain by alphabetical
arrangement)

Same as Grade Two, always locating books through
use of card cstalng and orient new pupils

Review all skills from Grades Two, Three and Four
Teach use of atlas '

L.

Same as Grade Two, at least once & week

Orient new pupils

Revievw all skills from Grades Two through Five,
alwvays using card catalog to locate books

Introduce use of ynabridged dictionary

O-ientation program for junior high library

{«11 students)

Revlev w1l library skills in the use of car¢d
catalog as need for books arises naturally through
oclassroon essignment

Review use of all general reference books introduced
previouslys dictionary, encyclopedia, atlas,
unabridged diotionary

-2
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d.

Eignth Grade
8,
b.

Ce
d.

Ninth Grade
8o
b.

Cse

de

Tenth Grade
8,

b,

T G

d.
.!.

N

Explain use of index volumes 0 sets of encyclopedias

Review uss of junior high library according to situation
in individual tuildings and orient new students

Review all library skills iIn use of card :a*talog as
need for books arisas naturally through -larsroom
assignment

Review use of general reference bucks

Bophasize biographical references particulerly referring
to authors

(1) Junior Book of Authors
(2) More Junior Authors
(3) Cyclopedia of Authors

Review use of card catalog in locating library books
and orientation of new students
Complete the study of the card catalog:
of all items on the card

COmpare and discuss high school and public library usege

(1)
(2)

Review all general refsrence books as learned in Grades
Two through Eight, including more biographical referonces

Jatroduce use of World Almanac, abridgsd Readers'! Guide io
feriodical Literature and specific references in U.S. Histury

identification

various isethods of book classification
organization of books on library shelves

Orientation of studeats as required for first use of high
school library (all students)

Pre-test or diagnostic test in use of card catalog in
conjunotion with specific class assignment

Pre-test or diagnostic test on refsrence books introduced
in junior high in conjunction with specific class
assignment

Re-test as needed

Introduce specific rsferoaco
subjeat areast

>oks as needed for particular

! Guids - unabridged
Historical atlapes and biographical dictionaries
Biographical sourdes for contemporarios
; ml [N :
y.xrm

.;“3.",
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Quotation diotionaries (differ in indexing)
Dictionaries of soclal scliences and economics
Statistical information

I
5
6
U

g Scientific encyclopedias and dictionaries
)
)

Eleveath Grade

a. Orientation for new students in school

b, Re-teach any skills* neceded in conjunction with
class assignment

c. Introduce literary companion or handbook type
reference books

(1) Readers! Bncyclopedis
(2) Grangera' Index to Poetry (in anthologies)

#Ses Curriculum Guide for each grade ani subject area.
Twelfth Grade

a. Orientation for new pupils

b, Re-teach any sgkills needed in conjunction with
class assignments

c. Introduce references specifically helpful for -
senior reseurch papers, debate, probl;ms

de Present difforences in uses of college librarir ;
and public libraries

Notes Since the uere of the library by e olass group is an extension of
classroom work, the teacher accompanies all of his classes to the school
library and, for maximum effectiveness cf thLe time availaole, works with
the librarian in assisting the students,
1II, Specific Problems in Cheyenne Schools
A, Fovw or no centralized elementary school libraries
B. No elementary school litrarians

' C. Brief Introduction to card catalog at the public libraries is not
sufficient or all~inclusive

D. Learning library skills at the junior high level now has to be
concentrated in the seventh grades when the librarian must endeavor
t0 maks up for six years of more or less haphasard instruction

B, Too muolh dopcndonoo upon publio 11br&rioa uho serve rather than
, dnstruet = - - ) .

F. Preseat sohool libraries are underataffod to do adequate job of
instruction in all aress . - .

1, Veed for adult clerks

2. Need for maximun facully cooperation

3+ No study hall should bs the assigned responsibility of the librarian.
-l -
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1V. The Teacher May Expect From Her School Librarian

A,

B,

Ce

D.

Cooperation in planning special class assignments involving use of
library references

Curriculum ehrichrsant materials and other educational media

Access to special releases regarding publicaiion of new buoks or
catalogues about books

A supply of the majority of titles listed in the supplemental 1ists
in The Curriculum Guids as wsll as those listed at the end of units
in most 1literature textbooks not in use in School District Wumber One

Preparation of bibliographies on spesific topics

Mildred Kujath, Librarian
Johnson Junior High School

Joy Riske, Librarian
Bast High School

- R
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Use this paper to write in detail how you used a successful activity v a

~ particular skill,

Name

Grade Cardinal Concern No.

How to motivate:

Activities planned for:
Listening:

Speaking:

Writing:

How to culminate:

How to uvvaluate;

Comnents:

63

Date
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Skill No.,




